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myPerspectivesTM English Language Arts is a student-
centered learning environment where you will analyze text, 
cite evidence, and respond critically about your learning.  
You will take ownership of your learning through goal-setting, 
reflection, independent text selection, and activities that 
allow you to collaborate with your peers.

Each unit of study includes selections of different genres—
including multimedia—all related to a relevant and 
meaningful Essential Question. As you read, you will 
engage in activities that inspire thoughtful discussion and 
debate with your peers allowing you to formulate, and 
defend, your own perspectives.

myPerspectives ELA offers a variety of ways to interact 
directly with the text. You can annotate by writing 
in your print consumable, or you can annotate 
in your digital Student Edition. In addition, 
exciting technology allows you to access 
multimedia directly from your mobile device 
and communicate using an online  
discussion board!

We hope you enjoy using 
myPerspectives ELA as you 
develop the skills required 
to be successful throughout 
college and career.

Welcome!
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Authors’ 
Perspectives

myPerspectives is informed by 

a team of respected experts 

whose experiences working 

with students and study of 

instructional best practices have 

positively impacted education. 

From the evolving role of the 

teacher to how students learn in a 

digital age, our authors bring new 

ideas, innovations, and strategies 

that transform teaching and 

learning in today’s competitive 

and interconnected world. Ernest Morrell, 
Ph.D.
is the Macy professor of 
English Education at Teachers 
College, Columbia University, 
a class of 2014 Fellow of the 

American Educational Research Association, and the 
Past-President of the National Council of Teachers 
of English (NCTE). He is also the Director of Teachers 
College’s Institute for Urban and Minority Education 
(IUME). He is an award-winning author and in his 
spare time he coaches youth sports and writes poems 
and plays. Dr. Morrell has influenced the development 
of myPerspectives in Assessment, Writing & Research, 
Student Engagement, and Collaborative Learning.

               The teaching of English needs 
to focus on engaging a new generation 
of learners. How do we get them excited 
about reading and writing? How do 
we help them to envision themselves 
as readers and writers? And, how can 
we make the teaching of English more 
culturally, socially, and technologically 
relevant? Throughout the curriculum, 
we’ve created spaces that enhance 
youth voice and participation 
and that connect the teaching of 
literature and writing to technological 
transformations of the digital age.”

iviv  



               The myPerspectives classroom 
is dynamic. The teacher inspires, 
models, instructs, facilitates, and advises 
students as they evolve and grow. 
When teachers guide students through 
meaningful learning tasks and then pass 
them ownership of their own learning, 
students become engaged and work 
harder. This is how we make a difference 
in student achievement—by putting 
students at the center of their learning 
and giving them the opportunities to 
choose, explore, collaborate, and work 
independently.”

Elfrieda Hiebert, 
Ph.D.
is President and CEO of 
TextProject, a nonprofit that 
provides resources to support 
higher reading levels. She 

is also a research associate at the University of 
California, Santa Cruz. Dr. Hiebert has worked in 
the field of early reading acquisition for 45 years, 
first as a teacher’s aide and teacher of primary-level 
students in California and, subsequently, as a teacher 
and researcher. Her research addresses how fluency, 
vocabulary, and knowledge can be fostered through 
appropriate texts. Dr. Hiebert has influenced the 
development of myPerspectives in Vocabulary, Text 
Complexity, and Assessment.

Kelly Gallagher, 
M.Ed.
teaches at Magnolia High School 
in Anaheim, California, where 
he is in his thirty-first year. He 
is the former co-director of the 
South Basin Writing Project at 

California State University, Long Beach. Mr. Gallagher 
has influenced the development of myPerspectives in 
Writing, Close Reading, and the Role of Teachers.

Jim Cummins, Ph.D.
is a Professor Emeritus in the 
Department of Curriculum, Teaching 
and Learning of the University of 
Toronto. His research focuses on 
literacy development in multilingual 
school contexts as well as on the 

potential roles of technology in promoting language and 
literacy development. In recent years, he has been working 
actively with teachers to identify ways of increasing the 
literacy engagement of learners in multilingual school 
contexts. Dr. Cummins has influenced the development of 
myPerspectives in English Language Learner and English 
Language Development support.

               The signature of complex 
text is challenging vocabulary. 
In the systems of vocabulary, it’s 
important to provide ways to show 
how concepts can be made more 
transparent to students. We provide 
lessons and activities that develop 
a strong vocabulary and concept 
foundation—a foundation that 
permits students to comprehend 
increasingly more complex text.”

               It’s critical to give 
students the opportunity to read 
a wide range of highly engaging 
texts and to immerse themselves 
in exploring powerful ideas and 
how these ideas are expressed. 
In myPerspectives, we focus on 
building up students’ awareness 
of how academic language works, 
which is especially important for 
English language learners.”
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UNIT 1

unit intRODuCtiOn

Unit ACtiVitY AnD ViDEO  .  .  .  .  .  .  .  .  .  .  .  . 2

LAUnCH tEXt:  
EXPLAnAtORY MODEL

My introduction to Gothic Literature   .  .  . 6

 whOLe-CLass LeaRninG

AnCHOR tEXt: SHORt StORY

the Fall of the house of usher
Edgar Allan Poe  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .13

AnCHOR tEXt: SHORt StORY

house taken Over
Julio Cortázar  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .37

MEDiA: inFORMAtiOnAL GRAPHiC

from how to tell You’re Reading  
a Gothic novel—in Pictures
Adam Frost and Zhenia Vasiliev  .  .  .  .  .  .  .  .  .51

 sMaLL-GROuP LeaRninG

SHORt StORY

where is here?
Joyce Carol Oates   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .69

MEDiA: PHOtO GALLERY

from the Dream Collector 
Arthur Tress   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .83

intERViEW

why Do some Brains  
enjoy Fear?
Allegra Ringo  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .91

POEtRY COLLECtiOn

beware: do not read
this poem
Ishmael Reed   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 102

the Raven
Edgar Allan Poe   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 104

windigo
Louise Erdrich   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 108

 PERFORMAnCE tASk

WRITING FOCUS

Write an Explanatory Essay  .  .  .  .  .  .  .  .  .  .58

 PERFORMAnCE tASk

SPEAKING AND LISTENING FOCUS

Deliver an Explanatory Presentation  .  . 114

inside the nightmare
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Use the BouncePage app 
whenever you see “Scan  
for Multimedia” to access:

•	 Unit	Introduction	Videos

•	 Media	Selections

•	 Modeling	Videos

•	 Selection	Audio	Recordings

Additional	digital	resources	can	be	found	in:

•	 Interactive	Student	Edition

•	 myPerspectives+

SCAN FOR 
MULTIMEDIA

 Independent LearnIng

CRITICISM

How Maurice Sendak’s “Wild things” 
Moved Children’s Books toward realism
Gloria Goodale

EXPLANATORY NONFICTION

Sleep paralysis: a Waking  
nightmare 

SHORT STORY

the Feather pillow
Horacio Quiroga, translated by Margaret 
Sayers Peden

NEWSPAPER ARTICLE

Stone age Man’s terrors Still  
Stalk Modern nightmares
Robin McKie

 perForManCe-BaSed 
aSSeSSMent

explanatory text:  
essay and Informal talk   .  .  .  .  .  .  .  .  .  .  .  .  . 122

UnIt reFLeCtIon

reflect on the Unit  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 125

These selections can be accessed via the 
Interactive Student Edition .

 PERFORMANCE-bASEd 
ASSESSMENT PREP

Review Evidence for an  
Explanatory Essay  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 121

ESSENTIAL QUESTION: What is the allure of fear?

vii
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2 Outsiders and Outcasts

unit intRODuCtiOn

UNIT ACTIVITY AND VIDEO  .  .  .  .  .  .  .  .  .  .  .126

LAUNCh TExT: ArgUmENT mODEL

isn’t Everyone a Little Bit Weird?   .  .  .  .  . 130

 WhOLE-CLass LEaRning

ANChOr TExT: ShOrT STOrY

the Metamorphosis 
Franz Kafka, translated by Ian Johnston   .  . 137

mEDIA: VIDEO

Franz Kafka and Metamorphosis 
BBC Video  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 187

 sMaLL-gROup LEaRning

ShOrT STOrY

the Doll’s house
Katherine Mansfield   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 201

POETrY COLLECTION

sonnet, With Bird
Sherman Alexie   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 214

Elliptical
Harryette Mullen   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 216

Fences
Pat Mora   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 218

ArgUmENT

Revenge of the geeks
Alexandra Robbins   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 225

LECTUrE

Encountering the Other:  
the Challenge for the 21st Century
Ryszard Kapuscinski  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 233

 PErfOrmANCE TASk

Writing Focus

Write an Argument  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 190

 PErfOrmANCE TASk

speAking And Listening Focus

deliver a Multimedia presentation   .  .  . 246

VOLUmE ONE
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Use the BouncePage app 
whenever you see “Scan  
for Multimedia” to access:

•	 Unit	Introduction	Videos

•	 Media	Selections

•	 Modeling	Videos

•	 Selection	Audio	Recordings

Additional	digital	resources	can	be	found	in:

•	 Interactive	Student	Edition

•	 myPerspectives+

SCAN FOR 
MULTIMEDIA
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 Independent LearnIng

MYTH

the Orphan Boy and the elk dog
Blackfoot, retold by Richard Erdoes and 
Alfonso Ortiz

MEMOIR

By any Other name  
from gifts of passage
Santha Rama Rau

NEWSPAPER ARTICLE

Outsider’s art Is Saluted at  
Columbia, then Lost anew
Vivian Yee

MEDIA: RADIO BROADCAST

Fleeing to dismal Swamp, Slaves  
and Outcasts Found Freedom
Sandy Hausman

 perFOrmanCe-BaSed 
aSSeSSment

argument:  
essay and Oral presentation  .  .  .  .  .  .  .  .  . 254

UnIt reFLeCtIOn

reflect on the Unit   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 257

These selections can be accessed via the 
Interactive Student Edition.

 PERfORMANCE-BASED 
ASSESSMENT PREP

Review Evidence for an Argument  . . . 253

ESSENTIAL QUESTION: Do people need to belong?

ix
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UNIT Extending Freedom’s Reach3

unit intRODuCtiOn

Unit ACtiVitY AnD ViDEO  .  .  .  .  .  .  .  .  .  .  .258

LAUnCH tEXt: inFORMAtiVE  
MODEL

Born Free: Children and the  
Struggle for Human Rights  .  .  .  .  .  .  .  .  .  .  .262

 wHOlE-ClaSS lEaRning

AnCHOR tEXt: SPEECH

from the “Four Freedoms” Speech
Franklin D . Roosevelt   .  .  .  .  .  .  .  .  .  .  .  .  . 269

AnCHOR tEXt: SPEECH

inaugural address
John F . Kennedy   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 283

MEDiA: ViDEO

inaugural address
John F . Kennedy   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 295

 Small-gROup lEaRning

SPEECH

Speech at the united nations
Malala Yousafzai   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 309

MEDiA: intERViEW

Diane Sawyer interviews  
malala Yousafzai
ABC News   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 319

POEtRY COLLECtiOn

Caged Bird
Maya Angelou   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 326

Some advice to those who  
will Serve time in prison
Nazim Hikmet, translated by Randy 
Blasing and Mutlu Konuk  .  .  .  .  .  .  .  .  .  .  .  .  . 328

SHORt StORY

the Censors
Luisa Valenzuela, translated by  
David Unger  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 337

MEDiA: nEWS ARtiCLE

from Freedom of the press  
Report 2015 
Freedom House  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 345

 PERFORMAnCE tASk

WRITING FOCUS

Write an Informative Essay  .  .  .  .  .  .  .  .  . 298

 PERFORMAnCE tASk

SPEAKING AND LISTENING FOCUS

Deliver a Multimedia Presentation   .  .  . 350
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Use the BouncePage app 
whenever you see “Scan  
for Multimedia” to access:

•	 Unit	Introduction	Videos

•	 Media	Selections

•	 Modeling	Videos

•	 Selection	Audio	Recordings

Additional	digital	resources	can	be	found	in:

•	 Interactive	Student	Edition

•	 myPerspectives+

SCAN FOR 
MULTIMEDIA

 Independent LearnIng

MEDIA: INFORMATIONAL TEXT

Law and the rule of Law:  
the role of Federal Courts
Judicial Learning Center 

ESSAY

Misrule of Law
Aung San Suu Kyi 

SHORT STORY

Harrison Bergeron
Kurt Vonnegut, Jr.

PERSONAL ESSAY

Credo: What I Believe
Neil Gaiman 

 perForManCe-Based 
assessMent

Informative text:  
essay and Multimedia presentation   .  .  . 358

UnIt reFLeCtIon

reflect on the Unit  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 361

These selections can be accessed via the 
Interactive Student Edition .

 PERFORMANcE-bASED 
ASSESSMENT PREP

Review Evidence for an  
Informative Essay  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 357

ESSENTIAL QUESTION: What is the relationship between power and freedom?

xi
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UNIT

unit intRODuCtiOn

Unit ACtiVitY AnD ViDEO  .  .  .  .  .  .  .  .  .  .  .362

LAUnCH tEXt: inFORMAtiVE MODEL

i Came, i Saw, i Shopped  .  .  .  .  .  .  .  .  .  .  .  . 366

 whOle-ClaSS leaRning

AnCHOR tEXt: SHORt StORY

the necklace
Guy de Maupassant, translated by 
Andrew MacAndrew  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 373

AnCHOR tEXt: SHORt StORY

Civil Peace
Chinua Achebe   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 389

MEDiA: PHOtO ESSAY

Fit for a King:  
treasures of tutankhamun   .  .  .  .  .  .  .  .  .  . 403

 Small-gROuP leaRning

nEWS ARtiCLE

in la Rinconada, Peru,  
Searching for Beauty in ugliness
Marie Arana   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 419

POEtRY COLLECtiOn

avarice
Yusef Komunyakaa   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 432

the good life
Tracy K. Smith   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 434

money
Reginald Gibbons   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 435

SHORt StORY

the golden touch
Nathaniel Hawthorne  .  .  .  .  .  .  .  .  .  .  .  .  . 443

POEtRY

from King midas
Howard Moss  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 461

MAGAZinE ARtiCLE

the thrill of the Chase
Margie Goldsmith   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 471

 PERFORMAnCE tASk

WRITING FOCUS

Write an Informative Essay  .  .  .  .  .  .  .  .  . 408

 PERFORMAnCE tASk

SPEAKING AND LISTENING FOCUS

Present an Informative Essay   .  .  .  .  .  .  . 480
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Use the BouncePage app 
whenever you see “Scan  
for Multimedia” to access:

•	 Unit	Introduction	Videos

•	 Media	Selections

•	 Modeling	Videos

•	 Selection	Audio	Recordings

Additional	digital	resources	can	be	found	in:

•	 Interactive	Student	Edition

•	 myPerspectives+

SCAN FOR 
MULTIMEDIA

 Independent LearnIng

MEDIA: INFORMATIONAL GRAPHIC

the gold Series: a History  
of gold 
Visual Capitalist

NEWS ARTICLE

ads May Spur Unhappy Kids  
to embrace Materialism
Amy Norton

SHORT STORY

a dose of What the doctor  
never Orders 
Ihara Saikaku,
translated by G. W. Sargent

MAGAZINE ARTICLE

My possessions, Myself
Russell W. Belk

NEWS ARTICLE

Heirlooms’ Value Shifts  
from Sentiment to Cash
Rosa Salter Rodriguez

 perfOrManCe-baSed 
aSSeSSMent

Informative text:  
essay and Oral presentation   .  .  .  .  .  .  .  .  . 488

UnIt refLeCtIOn

reflect on the Unit  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 491

These selections can be accessed via the 
Interactive Student Edition .

 PERFORMANCE-bASED 
ASSESSMENT PREP

Review Evidence for an  
Informative Essay  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 487

ESSENTIAL QUESTION: What do our possessions reveal about us?
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UNIT

unit intRODuCtiOn

Unit ACtiVitY AnD ViDEO  .  .  .  .  .  .  .  .  .  .  .492

LAUnCH tEXt: ARGUMEnt MODEL

neither Justice nor Forgetting:  
Defining Forgiveness. . . . . . . . . . . . . . . .496

 whOle-Class leaRning

AnCHOR tEXt: DRAMA

Literature and Culture  .  .  .  .  .  .  .  .  .  .  .  .  . 502

the tempest
William Shakespeare
act i  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 510

act ii   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 535

act iii  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 555

act iV  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 573

act V   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 587
  MEDIA CONNECTION: Dressing “The 
Tempest” Slide Show, The New York Times

 AnCHOR tEXt: POEtRY COLLECtiOn 1

 En El Jardín de los Espejos  
 Quebrados, Caliban Catches  
 a glimpse of his Reflection 
 Virgil Suárez   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 606

 Caliban 
 J. P. Dancing Bear  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 608

 small-gROup leaRning

POEtRY COLLECtiOn 2

they are hostile nations
Margaret Atwood   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 626

under a Certain little star
Wisława Syzmborska, translated by 
Joanna Trzeciak   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 628

SPEECH

let south africa show the  
world how to Forgive 
Desmond Tutu   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 635

 PERfORMAnCE tASk

WRITING FOCUS

Write an Argument  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 614

 PERfORMAnCE tASk

SPEAKING AND LISTENING FOCUS

Present an Argument   .  .  .  .  .  .  .  .  .  .  .  .  . 644

5 Virtue and Vengeance
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Use the BouncePage app 
whenever you see “Scan  
for Multimedia” to access:

•	 Unit	Introduction	Videos

•	 Media	Selections

•	 Modeling	Videos

•	 Selection	Audio	Recordings

Additional	digital	resources	can	be	found	in:

•	 Interactive	Student	Edition

•	 myPerspectives+

SCAN FOR 
MULTIMEDIA

 Independent LearnIng

REFLECTIVE ESSAY

the Sun parlor
Dorothy West

MEDIA: WEB ARTICLE

the Forgiveness project: eric Lomax
The Forgiveness Project

BOOK REVIEW

a dish Best Served Cold
Aminatta Forna

CRITICISM

from Shakespeare and  
the French poet
Yves Bonnefoy, translated by John Naughton

FOLKTALE

What We plant, We Will eat
retold by S. E. Schlosser 

INFORMATIONAL TEXT

Understanding Forgiveness
PBS

 perFormanCe-BaSed 
aSSeSSment

argument:  
essay and Informal Speech   .  .  .  .  .  .  .  .  .  . 652

UnIt reFLeCtIon

reflect on the Unit  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 655

These selections can be accessed via the 
Interactive Student Edition .

 PERFORMANCE-BASED 
ASSESSMENT PREP

Review Evidence for  
an Argument  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 651

ESSENTIAL QUESTION: What motivates us to forgive?
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UNIT

unit intRODuCtiOn

Unit ACtiVitY  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .656

LAUnCH tEXt: nOnFiCtiOn nARRAtiVE

Just Six Dots: the Story of Braille  .  .  .  .  . 660

 whOle-ClaSS leaRning

AnCHOR tEXt: DRAMA

Literature and Culture   .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 666

Oedipus the King, Part i
Sophocles, translated by  
Nicholas Rudall .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 674

Oedipus the King, Part ii
Sophocles, translated by  
Nicholas Rudall   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 708

  MEDIA CONNECTION: Oedipus the King

 Small-gROuP leaRning

LEttER

View From the empire State Building
Helen Keller  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 739

POEtRY COLLECtiOn

Blind
Fatima Naoot, translated by  
Kees Nijland  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 748

the Blind Seer of ambon
W. S. Merwin   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 750

On his Blindness
Jose Luis Borges, translated by Robert 
Mezey   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 752

SHORt StORY

the Country of the Blind
H. G. Wells  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 759

MEMOiR

the neglected Senses
from For the Benefit of those who See
Rosemary Mahoney  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 787

 PERFORMAnCE tASk

WRITING FOCUS

Write a Nonfiction Narrative  .  .  .  .  .  .  .  . 728

 PERFORMAnCE tASk

SPEAKING AND LISTENING FOCUS

Present an Oral Retelling   .  .  .  .  .  .  .  .  .  . 802

6 Blindness and Sight
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Use the BouncePage app 
whenever you see “Scan  
for Multimedia” to access:

•	 Unit	Introduction	Videos

•	 Media	Selections

•	 Modeling	Videos

•	 Selection	Audio	Recordings

Additional	digital	resources	can	be	found	in:

•	 Interactive	Student	Edition

•	 myPerspectives+

SCAN FOR 
MULTIMEDIA

 Independent LearnIng

NOVEL EXCERPT

from Blindness 
José Saramago, translated by Giovanni 
Pontiero

MEDIA: NEWSCAST

dr. geoffrey tabin Helps  
Blind ethiopians gain Sight
ABC News

MEDIA: INFORMATIONAL GRAPHIC

How Your eyes trick Your Mind 
Melissa Hogenboom

SCIENCE ARTICLE

Blind, Yet Seeing: the Brain’s 
Subconscious Visual Sense
Benedict Carey

ORAL HISTORY

experience: I First Saw My Wife  
10 Years after We Married
Shander Herian

SCIENCE ARTICLE

Visual neuroscience:  
Look and Learn
Apoorva Mandavilli

These selections can be accessed via the 
Interactive Student Edition.

 perForMance-BaSed 
aSSeSSMent

narrative: 
nonfiction narrative and Storytelling 
Session  . . . . . . . . . . . . . . . . . . . . . . . . . . 810

UnIt reFLectIon

reflect on the Unit . . . . . . . . . . . . . . . . . 813

 PERFORMANCE-bASED 
ASSESSMENT PREP

Review Notes for a  
Nonfiction Narrative . . . . . . . . . . . . . . 809

ESSENTIAL QUESTION: What does it mean to see?

xvii



myPerspectives is completely interactive because you can work 
directly in your digital or print Student Edition.

Interactive Student Edition

The in-line annotation tool 
allows you to practice close 
reading by highlighting and 
adding comments about 
the text.

Interactivities are 
available for you 
to complete and 
submit directly to 
your teacher. 

Enter answers to prompts 
right in your digital 
Notebook and “turn it in” 
to your teacher. 

All activities that you complete in your 
Interactive Student Edition are saved 
automatically. You can access your notes 
quickly so that reviewing work to prepare 
for tests and projects is easy!
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NOTES

CLOSE READ
ANNOTATE: In paragraph 
12, annotate at least four 
vivid details about the 
storm. Underline those 
that compare one thing 
to another.

QUESTION: What is being 
compared? What picture 
does each detail create in 
the reader’s mind?

CONCLUDE: How do these 
descriptions help you 
visualize the typhoon?

the shops in town lowered their shutters in preparation for the storm. 
Starting early in the morning, my father and brother went around the 
house nailing shut all the storm-doors, while my mother spent the day 
in the kitchen cooking emergency provisions. We filled bottles and 
canteens with water, and packed our most important possessions in 
rucksacks2 for possible evacuation. To the adults, typhoons were an 
annoyance and a threat they had to face almost annually, but to the kids, 
removed as we were from such practical concerns, it was just a great big 
circus, a wonderful source of excitement.

Just after noon the color of the sky began to change all of a sudden. 
There was something strange and unreal about it. I stayed outside 
on the porch, watching the sky, until the wind began to howl and 
the rain began to beat against the house with a weird dry sound, 
like handfuls of sand. Then we closed the last storm-door and 
gathered together in one room of the darkened house, listening to 
the radio. This particular storm did not have a great deal of rain, it 
said, but the winds were doing a lot of damage, blowing roofs off 
houses and capsizing ships. Many people had been killed or injured 
by flying debris. Over and over again, they warned people against 
leaving their homes. Every once in a while, the house would creak 
and shudder as if a huge hand were shaking it, and sometimes 
there would be a great crash of some heavy-sounding object against 
a storm-door. My father guessed that these were tiles blowing off 
the neighbors’ houses. For lunch we ate the rice and omelettes my 
mother had cooked, waiting for the typhoon to blow past.

But the typhoon gave no sign of blowing past. The radio said it 
had lost momentum3 almost as soon as it came ashore at S. Province, 
and now it was moving north-east at the pace of a slow runner. The 
wind kept up its savage howling as it tried to uproot everything that 
stood on land.

Perhaps an hour had gone by with the wind at its worst like this 
when a hush fell over everything. All of a sudden it was so quiet, we 
could hear a bird crying in the distance. My father opened the storm-
door a crack and looked outside. The wind had stopped, and the 
rain had ceased to fall. Thick, gray clouds edged across the sky, and 
patches of blue showed here and there. The trees in the yard were still 
dripping their heavy burden of rainwater.

“We’re in the eye of the storm,” my father told me. “It’ll stay quiet 
like this for a while, maybe fifteen, twenty minutes, kind of like an 
intermission. Then the wind’ll come back the way it was before.”

I asked him if I could go outside. He said I could walk around a 
little if I didn’t go far. “But I want you to come right back here at the 
first sign of wind.”

I went out and started to explore. It was hard to believe that a wild 
storm had been blowing there until a few minutes before. I looked 

2. rucksacks n. knapsacks.
3. momentum n. force or speed of movement.

12

13

14

15

16

17
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This sentence is 
leading up to an 
exciting story.

Typhoons are 
powerful, scary 
storms that can do a 
lot of damage.
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Language DeveLopment

 WoRD netWoRK

Add interesting survival 
words from the text to your 
Word Network.

Concept vocabulary

desperate hallucination profound

entranced premonition meditative

Why These Words? These concept words help to reveal the emotional 
state of the seventh man. For example, when the wave approaches, the 
seventh man is entranced, waiting for it to attack. After the wave hits, 
the seventh man believes he sees his friend K. in the wave and claims that 
this experience was no hallucination. Notice that both words relate to 
experiences that occur only in the mind of the seventh man.

1. How does the concept vocabulary sharpen the reader’s understanding 
of the mental or emotional state of the seventh man?

2. What other words in the selection connect to this concept?

Practice

 Notebook The concept vocabulary words appear in “The Seventh Man.”

1. Use each concept word in a sentence that demonstrates your 
understanding of the word’s meaning.

2. Challenge yourself to replace the concept word with one or two 
synonyms. How does the word change affect the meaning of your 
sentence? For example, which sentence is stronger? Which has a more 
positive meaning?

Word Study
Latin suffix: -tion The Latin suffix -tion often indicates that a word is a  
noun. Sometimes this suffix is spelled -ion or -ation. These related suffixes  
mean “act, state, or condition of.” In “The Seventh Man,” the word 
premonition means “the state of being forewarned.”

1. Record a definition of hallucination based on your understanding of its 
root word and the meaning of the suffix -tion.

2. Look back at paragraphs 37–40 and find two other words that use the 
suffix -tion. Identify the root word that was combined with the suffix. 
Record a definition for each word.

The sevenTh man

 sTanDaRDs
L.9–10.1b Use various types 
of phrases and clauses to convey 
specific meanings and add 
variety and interest to writing or 
presentations.

L.9–10.4b Identify and correctly 
use patterns of word changes that 
indicate different meanings or parts 
of speech, and continue to apply 
knowledge of Greek and Latin roots 
and affixes. 

L.9–10.5b Analyze nuances in 
the meaning of words with similar 
denotations.

148 UNIT 2 • SURVIVAL

These words are descriptive and precise.

ominous, overcome, nightmares

The condition of seeing something that is not real

cooperate + -tion—the state of working together
direct + -tion—the state of being guided

Use the close-read 
prompts to guide you 
through an analysis 
of the text. You can 
highlight, circle, and 
underline the text right 
in your print Student 
Edition.

Respond to questions 
and activities directly in 
your book! 
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ANCHOR TEXT | SHORT STORY

BACKGROUND
Hurricanes that originate in the northwest Pacific Ocean are called 
typhoons. They can stretch up to 500 miles in diameter and produce high 
winds, heavy rains, enormous waves, and severe flooding. On average, 
Japan is hit by three severe typhoons each year due to its location and 
climatic conditions.

“A huge wave nearly swept me away,” said the seventh man, 
almost whispering. “It happened one September afternoon 

when I was ten years old.”
The man was the last one to tell his story that night. The hands 

of the clock had moved past ten. The small group that huddled in 
a circle could hear the wind tearing through the darkness outside, 
heading west. It shook the trees, set the windows to rattling, and 
moved past the house with one final whistle.

“It was the biggest wave I had ever seen in my life,” he said. “A 
strange wave. An absolute giant.”

He paused.
“It just barely missed me, but in my place it swallowed everything 

that mattered most to me and swept it off to another world. I took 
years to find it again and to recover from the experience—precious 
years that can never be replaced.”

The seventh man appeared to be in his mid-fifties. He was a thin 
man, tall, with a moustache, and next to his right eye he had a short 
but deep-looking scar that could have been made by the stab of a 
small blade. Stiff, bristly patches of white marked his short hair. His 
face had the look you see on people when they can’t quite find the 
words they need. In his case, though, the expression seemed to have 

1

2 

3

4

5

6

Seventh Man
The

Haruki Murakami

CLOSE READ
ANNOTATE: Mark details 
in paragraph 2 that 
describe where the 
action takes place.

QUESTION: What can 
you tell about the story’s 
setting?

What details about the 
setting are left unclear?

CONCLUDE: Describe the 
mood, or feeling, that the 
annotated details create.

NOTES

SCAN FOR 
MULTIMEDIA

The Seventh Man 133
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Survival

SCAN FOR 
MULTIMEDIA

 Discuss It What are the circumstances for victims and 
rescuers after an earthquake hits Nepal?

Write your response before sharing your ideas.

The quest for survival is powerful. 

It is primitive. What determines 

who lives and who dies?

Amazing Stories of Rescues  
and Survival in Nepal

UNIT 2

122 
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 Discuss It 

Amazing Stories of Rescues  
and Survival in Nepal
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122 

LIT17_SE09_U02_UOP.indd   122

1.  Download Pearson’s 
BouncePages App 
from the Apple 
App or Google 
Play Store.

2.  Open the app  
on your mobile 
device.

3.  Aim your 
camera so the 
page from your 
Student Edition 
is viewable on 
your screen.

How to watch a video or listen to audio:

4.  Tap the screen to 
scan the page.

5.  Press the “Play” 
button on the 
page that appears 
on your device.

6.  View the video or 
listen to the audio 
directly from your 
device!

To watch videos or 
listen to audio from 
your print Student 
Edition, all you need 
is a device with a 
camera and Pearson’s 
BouncePages app!

You can access digital resources from your print Student Edition, 
or from Pearson RealizeTM.

Digital Resources
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Digital resources, 
including audio 
and video, can be 
accessed in the 
Interactive Student 
Edition. Your teacher 
might also assign 
activities for you to 
complete online.

You will also 
find digital 
novels, 
interactive 
lessons, and 
games!

 xxi



California Common Core State Standards will prepare you to 
succeed in college and your future career. The College and Career 
Readiness Anchor Standards define what you need to achieve by the 
end of high school, and the grade-specific Standards define what 
you need to know by the end of your current grade level.

The following provides an overview of the Standards.

College and Career Readiness Anchor Standards for Reading

Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences 

from it; cite specific textual evidence when writing or speaking to support conclusions 
drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize 
the key supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and 
the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse formats and media, including 

visually and quantitatively, as well as in words.

8. Delineate and evaluate the argument and specific claims in a text, including the validity 
of the reasoning as well as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently 

and proficiently.

Standards for Reading
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Grade 10 Reading Standards for Literature
STANDARD 
CODE Standard

Key Ideas and Details

RL.9–10.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text.

RL.9–10.2 Determine a theme or central idea of a text and analyze in detail its development 
over the course of the text, including how it emerges and is shaped and refined by 
specific details; provide an objective summary of the text.

RL.9–10.3 Analyze how complex characters (e.g., those with multiple or conflicting 
motivations) develop over the course of a text, interact with other characters, and 
advance the plot or develop the theme.

Craft and Structure

RL.9–10.4 Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the cumulative impact of specific word 
choices on meaning and tone (e.g., how the language evokes a sense of time and 
place; how it sets a formal or informal tone). (See grade 9–10 Language standards 
4–6 for additional expectations.) 

RL.9–10.5 Analyze how an author’s choices concerning how to structure a text, order events 
within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create 
such effects as mystery, tension, or surprise.

RL.9–10.6 Analyze a particular point of view or cultural experience reflected in a work of 
literature from outside the United States, drawing on a wide reading of world 
literature.

Integration of Knowledge and Ideas

RL.9–10.7 Analyze the representation of a subject or a key scene in two different artistic 
mediums, including what is emphasized or absent in each treatment (e.g., Auden’s 
“Musée des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

RL.9–10.8 (Not applicable to literature)

RL.9–10.9 Analyze how an author draws on and transforms source material in a specific work 
(e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later 
author draws on a play by Shakespeare).

Range of Reading and Level of Text Complexity

RL.9–10.10 By the end of grade 10, read and comprehend literature, including stories, dramas, 
and poems, at the high end of the grades 9–10 text complexity band independently 
and proficiently.
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Grade 10 Reading Standards for Informational Text
STANDARD 
CODE Standard

Key Ideas and Details

RI.9–10.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text.

RI.9–10.2 Determine a central idea of a text and analyze its development over the course of 
the text, including how it emerges and is shaped and refined by specific details; 
provide an objective summary of the text.

RI.9–10.3 Analyze how the author unfolds an analysis or series of ideas or events, including 
the order in which the points are made, how they are introduced and developed, 
and the connections that are drawn between them.

Craft and Structure

RI.9–10.4 Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the cumulative impact 
of specific word choices on meaning and tone (e.g., how the language of a court 
opinion differs from that of a newspaper). (See grade 9–10 Language standards 4–6 
for additional expectations.) 

RI.9–10.5 Analyze in detail how an author’s ideas or claims are developed and refined by 
particular sentences, paragraphs, or larger portions of a text (e.g., a section or 
chapter).

RI.9–10.5.a Analyze the use of text features (e.g., graphics, headers, captions) in functional 
workplace documents.

RI.9–10.6 Determine an author’s point of view or purpose in a text and analyze how an author 
uses rhetoric to advance that point of view or purpose.

Integration of Knowledge and Ideas

RI.9–10.7 Analyze various accounts of a subject told in different mediums (e.g., a person’s life 
story in both print and multimedia), determining which details are emphasized in 
each account.

RI.9–10.8 Delineate and evaluate the argument and specific claims in a text, assessing whether 
the reasoning is valid and the evidence is relevant and sufficient; identify false 
statements and fallacious reasoning.

RI.9–10.9 Analyze seminal U.S. documents of historical and literary significance (e.g., 
Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms 
speech, King’s “Letter from Birmingham Jail”), including how they address related 
themes and concepts.

Range of Reading and Level of Text Complexity

RI.9–10.10 By the end of grade 10, read and comprehend literary nonfiction at the high end of 
the grades 9–10 text complexity band independently and proficiently.
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Standards for Writing

College and Career Readiness Anchor Standards for Writing

Text Types and Purposes
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences.

Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience.

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and 
collaborate with others.

Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Grade 10 Writing Standards
STANDARD 
CODE Standard

Text Types and Purposes

W.9–10.1 Write arguments to support claims in an analysis of substantive topics or texts, using 
valid reasoning and relevant and sufficient evidence.

W.9–10.1.a Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, 
and create an organization that establishes clear relationships among claim(s), 
counterclaims, reasons, and evidence.
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Grade 10 Writing Standards
STANDARD 
CODE Standard

Text Types and Purposes (continued)

W.9–10.1.b Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing 
out the strengths and limitations of both in a manner that anticipates the audience’s 
knowledge level and concerns.

W.9–10.1.c Use words, phrases, and clauses to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between 
reasons and evidence, and between claim(s) and counterclaims.

W.9–10.1.d Establish and maintain a formal style and objective tone while attending to the 
norms and conventions of the discipline in which they are writing.

W.9–10.1.e Provide a concluding statement or section that follows from and supports the 
argument presented.

W.9–10.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, 
and information clearly and accurately through the effective selection, organization, 
and analysis of content.

W.9–10.2.a Introduce a topic or thesis statement; organize complex ideas, concepts, and information 
to make important connections and distinctions; include formatting (e.g., headings), 
graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

W.9–10.2.b Develop the topic with well-chosen, relevant, and sufficient facts, extended 
definitions, concrete details, quotations, or other information and examples 
appropriate to the audience’s knowledge of the topic.

W.9–10.2.c Use appropriate and varied transitions to link the major sections of the text, create 
cohesion, and clarify the relationships among complex ideas and concepts.

W.9–10.2.d Use precise language and domain-specific vocabulary to manage the complexity of 
the topic.

W.9–10.2.e Establish and maintain a formal style and objective tone while attending to the 
norms and conventions of the discipline in which they are writing.

W.9–10.2.f Provide a concluding statement or section that follows from and supports the 
information or explanation presented (e.g., articulating implications or the 
significance of the topic).

W.9–10.3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.

W.9–10.3.a Engage and orient the reader by setting out a problem, situation, or observation, 
establishing one or multiple point(s) of view, and introducing a narrator and/or 
characters; create a smooth progression of experiences or events.

W.9–10.3.b Use narrative techniques, such as dialogue, pacing, description, reflection, and 
multiple plot lines, to develop experiences, events, and/or characters.

W.9–10.3.c Use a variety of techniques to sequence events so that they build on one another to 
create a coherent whole.

Standards Overview

xxvi



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

Grade 10 Writing Standards
STANDARD 
CODE Standard

Text Types and Purposes (continued)

W.9–10.3.d Use precise words and phrases, telling details, and sensory language to convey a 
vivid picture of the experiences, events, setting, and/or characters.

W.9–10.3.e Provide a conclusion that follows from and reflects on what is experienced, 
observed, or resolved over the course of the narrative.

Production and Distribution of Writing

W.9–10.4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.

W.9–10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, 
or trying a new approach, focusing on addressing what is most significant for a 
specific purpose and audience.

W.9–10.6 Use technology, including the Internet, to produce, publish, and update individual or 
shared writing products, taking advantage of technology’s capacity to link to other 
information and to display information flexibly and dynamically.

Research to Build and Present Knowledge

W.9–10.7 Conduct short as well as more sustained research projects to answer a question 
(including a self-generated question) or solve a problem; narrow or broaden the 
inquiry when appropriate; synthesize multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

W.9–10.8 Gather relevant information from multiple authoritative print and digital sources, 
using advanced searches effectively; assess the usefulness of each source in 
answering the research question; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and following a standard format for 
citation including footnotes and endnotes. 

W.9–10.9 Draw evidence from literary or informational texts to support analysis, reflection,  
and research.

W.9–10.9.a Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author 
draws on and transforms source material in a specific work [e.g., how Shakespeare 
treats a theme or topic from Ovid or the Bible or how a later author draws on a play 
by Shakespeare]”).

W.9–10.9.b Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning 
is valid and the evidence is relevant and sufficient; identify false statements and 
fallacious reasoning”).

Range of Writing

W.9–10.10 Write routinely over extended time frames (time for research, reflection, and revision) 
and shorter time frames (a single sitting or a day or two) for a range of tasks, 
purposes, and audiences.
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College and Career Readiness 
Anchor Standards for Speaking and Listening

Comprehension and Collaboration
1. Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate information presented in diverse media and formats, including visually, 
quantitatively, and orally.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of 

reasoning and the organization, development, and style are appropriate to task, purpose, and 
audience.

5. Make strategic use of digital media and visual displays of data to express information 
and enhance understanding of presentations.

6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of 
formal English when indicated or appropriate.

Grade 10 Standards for Speaking and Listening
STANDARD 
CODE Standard

Comprehension and Collaboration

SL.9–10.1 Initiate and participate effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, 
texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.

SL.9–10.1.a Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other 
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange  
of ideas.

SL.9–10.1.b Work with peers to set rules for collegial discussions and decision-making (e.g., 
informal consensus, taking votes on key issues, presentation of alternate views), 
clear goals and deadlines, and individual roles as needed.

SL.9–10.1.c Propel conversations by posing and responding to questions that relate the current 
discussion to broader themes or larger ideas; actively incorporate others into the 
discussion; and clarify, verify, or challenge ideas and conclusions.

SL.9–10.1.d Respond thoughtfully to diverse perspectives, summarize points of agreement 
and disagreement, and, when warranted, qualify or justify their own views and 
understanding and make new connections in light of the evidence and reasoning 
presented.

Standards for Speaking and Listening

Standards Overview
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Grade 10 Standards for Speaking and Listening
STANDARD 
CODE Standard

Comprehension and Collaboration (continued)

SL.9–10.2 Integrate multiple sources of information presented in diverse media or formats 
(e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each 
source.

SL.9–10.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, 
identifying any fallacious reasoning or exaggerated or distorted evidence.

Presentation of Knowledge and Ideas

SL.9–10.4 Present information, findings, and supporting evidence clearly, concisely, and 
logically (using appropriate eye contact, adequate volume, and clear pronunciation) 
such that listeners can follow the line of reasoning and the organization, 
development, substance, and style are appropriate to purpose (e.g., argument, 
narrative, informative, response to literature presentations), audience, and task.

SL.9–10.4.a Plan and deliver an informative/explanatory presentation that: presents evidence 
in support of a thesis, conveys information from primary and secondary sources 
coherently, uses domain specific vocabulary, and provides a conclusion that 
summarizes the main points. (9th or 10th grade)

SL.9–10.4.b Plan, memorize, and present a recitation (e.g., poem, selection from a speech 
or dramatic soliloquy) that: conveys the meaning of the selection and includes 
appropriate performance techniques (e.g., tone, rate, voice modulation) to achieve 
the desired aesthetic effect. (9th or 10th grade)

SL.9–10.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and 
interactive elements) in presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest.

SL.9–10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal 
English when indicated or appropriate. (See grades 9–10 Language Standards 1 and 
3 for specific expectations.)
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Standards for Language

College and Career Readiness Anchor Standards for Language

Conventions of Standard English
1. Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to 

make effective choices for meaning or style, and to comprehend more fully when reading or 
listening.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by 

using context clues, analyzing meaningful word parts, and consulting general and specialized 
reference materials, as appropriate.

5. Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings.

6. Acquire and use accurately a range of general academic and domain-specific words and phrases 
sufficient for reading, writing, speaking, and listening at the college and career readiness level; 
demonstrate independence in gathering vocabulary knowledge when considering a word or 
phrase important to comprehension or expression.

Grade 10 Standards for Language
STANDARD 
CODE Standard

Conventions of Standard English

L.9–10.1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.

L.9–10.1.a Use parallel structure.

L.9–10.1.b Use various types of phrases (noun, verb, adjectival, adverbial, participial, 
prepositional, absolute) and clauses (independent, dependent; noun, relative, 
adverbial) to convey specific meanings and add variety and interest to writing or 
presentations.

L.9–10.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.

L.9–10.2.a Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely 
related independent clauses.
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Grade 10 Standards for Language
STANDARD 
CODE Standard

Conventions of Standard English (continued)

L.9–10.2.b Use a colon to introduce a list or quotation.

L.9–10.2.c Spell correctly.

Knowledge of Language

L.9–10.3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more 
fully when reading or listening.

L.9–10.3.a Write and edit work so that it conforms to the guidelines in a style manual (e.g., 
MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and 
writing type.

Vocabulary Acquisition and Use

L.9–10.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grades 9–10 reading and content, choosing flexibly from a range 
of strategies.

L.9–10.4.a Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase.

L.9–10.4.b Identify and correctly use patterns of word changes that indicate different meanings 
or parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy) and 
continue to apply knowledge of Greek and Latin roots and affixes. 

L.9–10.4.c Consult general and specialized reference materials (e.g., college-level dictionaries, 
rhyming dictionaries, bilingual dictionaries, glossaries, thesauruses), both print 
and digital, to find the pronunciation of a word or determine or clarify its precise 
meaning, its part of speech, or its etymology.

L.9–10.4.d Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary).

L.9–10.5 Demonstrate understanding of figurative language, word relationships, and nuances 
in word meanings.

L.9–10.5.a Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text.

L.9–10.5.b Analyze nuances in the meaning of words with similar denotations.

L.9–10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
considering a word or phrase important to comprehension or expression.
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